
 

 
 

 

To: Dominick Casadonte, Interim Dean Graduate School 

 Cliff Fedler, Associate Dean 

 Marlene Kenady, Program Reviews Unit Coordinator 

From: Scott Ridley, Dean College of Education 

 William Lan, Chairperson of Educational Psychology and Leadership 

 Hansel Burley, Associate Dean 

 Larry Hovey, Coordinator of Assessment 

Re: One-Year Follow-up to Department Review 

Date: November 14, 2012 

C: Peggy Johnson, Vice-Dean 

 

 

As requested, the Department of Educational Psychology and Leadership (EP&L) in the College 

of Education (COE) is providing a One-Year Follow-up to the Graduate School review of the 

department.  This document is organized as follows: 

 Introductory Overview; 

 Review Committee Recommendations (Five general and one program specific); 

 Departmental Initial Responses; and 

 November 12 Updates. 

 

Introductory Overview: 
 

Beginning in the summer of 2011 the College of Education has engaged in extensive reform 

activities, most of which impact the graduate programs in the Department of Educational 

Psychology and Leadership.  These Big Twelve Initiatives, as summarized in the following 

graphic, have been aggressively implemented since fall 2011, are basic to EP&L program 

improvements, and are referenced throughout this report.    
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Educator Preparation 

Big Twelve Initiatives 

 

The College of Education at Texas Tech University aspires to be a national leader in education 

reform and has launched twelve aggressive initiatives aimed at positioning the college for this 

leadership role.   

 

Initiative 

Number 

Initiative Description 

1 Revise every College of Education (COE) program (including all the courses and experiences 

within) to address higher-order outcomes, i.e., skill and product competencies.  Potential 

employers will partner with faculty to determine valued competencies. 

a) Programs, courses, experiences, assignments, and instruction will be revised to 

foster higher levels of skill and product competencies in candidates and graduates. 

b) Faculty and staff members will maintain and use benchmarking data to modify and 

adjust instruction and programmatic experiences for the purpose to maximizing 

candidate and graduate outcomes, particularly skill and product competencies. 

2 Make comprehensive data warehouses available to faculty, staff, and administrators, who will 

use them to modify and adjust candidate instruction and programmatic experiences. 

3 A faculty-led standing technology committee will: 

a) ensure the quality of online/hybrid programming; 

b) ensure that technologies used for program delivery foster candidates’ skill/product 

competency; 

c) make technology application a signature competency of ALL COE graduates; and  

d) support faculty/staff development toward meeting these goals. 

4 Make budget allocations based on cost/returns for faculty/staff members, programs, services, 

centers, and GAs/RAs to ensure resource availability for the most productive college 

programs. 

5 Reform all COE Teacher Education Programs to include school district immersion and 

competency-based preparation, including signature technology applications. 

6 Initiate a Global Exemplar School (GES) Study Team with representatives from P-12 schools, 

community leaders, and TTU (across the university).  Develop GES pilots (concepts and 

sites) that lead to collaborations aimed at fostering P-12 school and student success.   

7 Develop a communication campaign to set the COE @ TTU apart as a reform leader.    

a) As part of the campaign, visit key P-12, postsecondary, and other educational 

stakeholders in West Texas and across the state to communicate the TTU COE 

difference.   

b)  Use visits to launch a partner clearinghouse database to chronicle needs for 

research, programming, and services. 

8 Create an Office of Program Evaluation and Research Support to increase external funding 

submissions and awards by 25% over the previous academic year.  By 2013, achieve and then 

remain in the top three TTU colleges in external funding. 

9 Revise the standards of academe to align with the COE reform agenda.   

10 Continue and intensify graduate program reforms, with attention to graduate student survey 

results, and input from employers. 

11 Strengthen recruiting for both educator preparation and graduate programs. 

12 Vet existing and potential COE Centers for their contribution to the college’s effectiveness. 
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Graduate Program Review Committee Recommendations and Initial Department 

Responses 

Department of Educational Psychology and Leadership 

College of Education, Texas Tech University 

August 18, 2011 

 

A Graduate Program Review committee, consisting of three internal reviewers of Drs. Melanie 

Hart, Jason Whiting, and Greg Mumma, and three external reviewers of Drs. Terence Ahern 

from West Virginia University, Chris Jenkins from Oklahoma State University, and Joyce Moore 

from the University of Iowa, conducted a thorough review of the graduate programs offered by 

the Department of Educational Psychology and Leadership.  The subsequent summary report 

provided high ratings and positive comments on all aspects of program quality.  The committee 

also furnished recommendations for improvement.  Following is the action plan that the 

department will implement to address the committee’s concerns.  The committee’s 

recommendation will be noted first (in Italic), followed by the department’s response.   

 

Review Committee General Recommendations: 

 

1. Program coordinators: Despite some financial incentives, support for the faculty coordinating 

the six masters’ and six doctoral programs is inadequate. Program coordination responsibilities 

are overburdening the involved faculty. Unless remedied, this problem will quite likely result in 

undesirable consequences such as reduced faculty productivity or teaching quality. We 

recommend redefining the functions and roles of the program coordinators so as to focus on the 

more academic training issues. Additional personnel need to be provided for administrative 

assistance to the program coordinators to lessen the amount of work presently required of these 

positions. 

 

Departmental Initial Response: 

 

The College of Education, with more than 70 tenured or tenure-track full-time faculty member 

and more than 100 full-time and part-time instructors, is organized into thirteen programs housed 

within two departments.  Part of the rationale for this structure is to ease administrative costs for 

the college.  Unfortunately, one of the negative consequences of this organization is the college 

heavily depends on program coordinators to carry operation responsibilities for the departments 

and for the college.  The burden on the program coordinators became even heavier in recent 

years as the university emphasized the need for accountability and increasing enrollment, 

requiring program coordinators to increase time in data collection and recruitment activities.  

Administrators of the college and departments are aware of the problem and have several times 

attempted to reorganize by adding additional departments.  However, the attempts did not move 

forward due to financial considerations. 

 

Although additional departments are not feasible, the department is relieving some program 

coordinator duties by centralizing some common responsibilities.  For example, the College has 

hired a part-time staffer to develop recruitment materials and contact prospective students.  In 

addition, the college’s Assessment and Accreditation Office has been carrying out most 

assessment tasks required by the college and university, and in so doing minimizes the burden on 
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program coordinators.  The college is also constructing databases that integrate data from the 

university Banner System, Digital Measure, and TracDat.  These databases will streamline 

assessment processes, thus reducing program coordinator responsibilities.    

 

One program does not have senior faculty members, thus causing junior faculty to serve as 

program coordinators.  To address this situation, two coordinators were appointed to divide 

responsibilities, with one focused on the Doctoral program and one on the Master’s program.  It 

should be noted that both individuals are very aware of their academic duties and are making 

satisfactory progress toward tenure and promotion.   

 

November 2012 Update: 

 

 Big 12 Initiative #4: Make budget allocations based on cost/returns for faculty/staff 

members, programs, services, centers, and GAs/RAs to ensure resource availability for 

the most productive college programs. 

o Such review has allowed a stipend increase for Program Coordinators (PC) to 

$7000/year. 

 A full-time individual has been hired to focus on graduate student recruitment, and two 

Unit Assistant Director positions were created to support the two departments and in turn 

support the Program Coordinators. 

 The development of data bases and pertinent processes has continued, supporting PC 

activities. 

o The availability and better integration of data from Banner, Digital Measures, and 

TracDat have improved. 

o Admission processes continue to move online and to improve.  

o Institutional Research has developed a Tool Box system providing data on 

graduate students seeking educator certification, which is also integrated with the 

Banner System.  (Certification data have previously been outside the university 

degree-based data bases.  In the past, certification data have been gathered and 

organized within a college shadow system.)   

 The college’s Office of Accreditation and Assessment supports the department chairs and 

program coordinators in the gathering of needed data and the generation of reports.  

 

Review Committee General Recommendations: 

2. Graduate student recruitment: Faculty members are being asked to devote an unreasonable 

amount of time and resources to recruitment of graduate students. Much of this time is for 

activities that could be done by staff. a) We recommend that the department identify a graduate 

student recruitment strategy that limits the role of faculty. This plan should include diversity 

enhancement, a somewhat neglected issue within the department. Hiring an additional staff 

person(s) is necessary and strongly recommended. b) Graduate admissions would also benefit 

from improved communication from the Graduate School. Obtaining timely information on 

applicants is necessary. 
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Departmental Initial Response: 

 

Texas Tech University has established a priority of increasing enrollment to 40,000 by 2020.  

Because of this goal, recruitment will continue to be a part of faculty members’ responsibility, 

especially with the literature indicating that faculty recruitment efforts tend to be more effective 

than that of staff.  However, the department is committed to relieving faculty from the clerical 

duties of the recruitment process.  A staff position has been requested to assist the programs in 

enrollment and advisement of graduate students.  If hired, the staffer will handle clerical duties 

for recruitment as well as answering students’ questions in the processes of application and 

course registration.   

 

The college is also working with the Graduate School to streamline the application process, a 

time consuming process for faculty members.  It has been suggested that (a) the application for 

the College of Education be merged with the application of the Graduate School so students 

complete the application just once, and (b) the Graduate School utilize online application 

software to facilitate the admission process.  

 

November 2012 Update: 

 

 Big 12 Initiative #11: Strengthen recruiting for both educator preparation and graduate 

programs. 

o A full-time staff member has been hired to work with Hansel Burley, Associated 

Dean for Graduate Affairs, to focus on graduate recruitment. 

o Two Unit Assistant Director positions were created to support the two 

departments, including with recruitment efforts. 

o The Price Group, and ad agency, was hired to promote recruiting through the 

development of print materials and the reorganization of the college’s website. 

 A strategy was articulated to increase the recruitment of outstanding and diverse students 

through the implementation of initiatives to develop exceptional programs. 

o Big 12 Initiative #1: Revise every College of Education (COE) program 

(including all the courses and experiences within) to address higher-order 

outcomes, i.e., skill and product competencies.  Potential employers will partner 

with faculty to determine valued competencies. 

 All graduate programs in EP&L undertook a rigorous process of program 

revision and review, culminating in a spring 2012 evaluation by the 15-

member Dean’s Executive Council.  One result of the review is a program 

assessment plan for Counselor Education, as found in Appendix A.   

o Big 12 Initiative #2: Make comprehensive data warehouses available to faculty, 

staff, and administrators, who will use them to modify and adjust candidate 

instruction and programmatic experiences. 

o Big 12 Initiative #3: A faculty-led standing technology committee will: b) ensure 

that technologies used for program delivery foster candidates’ skill/product 

competency; and c) make technology application a signature competency of all 

COE graduates. 
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o Big 12 Initiative #4: Make budget allocations based on cost/returns for 

faculty/staff members, programs, services, centers, and GAs/RAs to ensure 

resource availability for the most productive college programs. 

o Big 12 Initiative #10: Continue and intensify graduate program reforms, with 

attention to graduate student survey results, and input from employers. 

 The roles of the new recruitment-related hires are being developed as follows: 

(From 11/8/12 Administrator’s Meeting) 

 

Roles of Recruiters and Graduate Student Services Coordinators (GSSC) – 

Administrators group (Hansel, Peggy, Peggie, William, Scott) will meet next week with 

the recruiters and GSSC’s to clarify their roles and job duties.  Hansel will create a list of 

processes involved for the GSSC’s.  GSSC’s will need proper training and support staff. 

 

RECRUITERS – Open the door…. 

 

Graduate TEP 

1) First Contact Promotion 

2) Go to recruiting events:  Regional Offices - have contact with… 

     Generate list of high yield events Community colleges and high schools with 

future teacher programs 

     Electronic resources Work with undergraduate admissions 

3) Conduit for information about programs & 

BFF 

Be at orientation 

4) Research why Existing students move here Recruit in A & S classes 

5) Give them great programs to recruit for! 

Target 

Attend “clubs” in target departments 

6) Breakfast clubs - Dual credit  

 

GSSC – Close the door once inside…. 

 

 Interface with recruiters 

 BFF – help  “navigating” the systems 

 Paperwork … 

 Completion within specific timeline (2 weeks after acceptance) 

 Connect new student to advisor (initial) 

 Track completion of degree plan in first semester 

 Help students register for classes (coach process) 

 Arrange events with EGSO (Education Graduate Student 

Organization) 
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Review Committee General Recommendations: 

3. Grant writing support. Provide further support for grant writing and grants administration by 

establishing a college-level grant and research support office, run by permanent staff. Given the 

research and grant writing trajectory of the department during the review period and the 

experience of other colleges that have done so, implementing such a program will quite likely 

further increase grant submissions and faculty member productivity. 

 

Departmental Initial Response: 

 

Since the completion of the Graduate Program Review in March, 2011, the college has hired a 

half-time staffer to help faculty handle budgetary issues of grants.  In addition to the half-time 

position, the college is searching for candidates to fill two new positions: a Director of Program 

Evaluation/Research Support and a full-time pre-and-post award budget specialist.  This is done 

in order to increase external funding submissions and awards.  These new staff positions should 

help faculty in grant-related activities, allowing individuals to focus their time and effort on grant 

proposal writing, thus becoming more productive.    

 

November 2012 Update: 

 

 Big 12 Initiative #8: Create an Office of Program Evaluation and Research Support 

(OPERS) to increase external funding submissions and awards by 25% over the previous 

academic year.  By 2013, achieve and then remain in the top three TTU colleges in 

external funding. 

o The Office of Program Evaluation and Research Support was created and an 

experienced grant writing individual was hired as director.  In addition, three one-

half time individuals, including the Coordinator of Assessment and Accreditation, 

are now included in OPERS.  An additional clerical position is also being 

requested.  

 

Review Committee General Recommendations: 

4. Grant writing in tenure and promotion decisions. Review the role of grant writing in tenure 

and/or promotion decisions at all levels. Faculty members are devoting increasing efforts to this 

activity and they deserve clarity on the role of these efforts in tenure and/or promotion decisions. 

 

Departmental Initial Response: 

 

The college is revising the standards of academe to align with the college’s reform agenda, 

including procuring external grants as a major focus of the college.  Faculty members hired in 

recent years are expected to write at least one major grant proposal.  This is stated in their 

contract letters.  Grant-related activities for all faculty members are evaluated and recognized in 

their annual evaluations conducted by the department chair.  Such activities are clearly 

communicated as an expectation of faculty’s professional life and consistent with the mission of 

the college and the university.  It has been emphasized that grant-related activities will be 

considered in all significant decisions of faculty careers, including decisions on tenure, 

promotion, merit raise, and annual evaluation.  
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November 2012 Update: 

  

 Big 12 Initiative #9: Revise the standards of academe to align with the COE reform agenda.  

The COE has concluded an extensive review and revision of promotion and tenure policies 

and procedures.  Grants related excerpts from the new policy are found in Appendix B.  

 

Review Committee General Recommendations: 

5. Graduate student enrollment and faculty lines. As programs increase in graduate student 

enrollment, additional faculty lines will need to be added. As the university moves toward Tier 1 

status and some of the programs in the Department move toward the Ph.D. rather than (or in 

addition to) the Ed.D., it will become increasingly important to have tenure-track and tenured 

faculty teach courses and be available to mentor graduate student research (as opposed to 

relying, in part, on full time, non-tenure track instructors). 

 

Departmental Initial Response: 

 

With the university’s implementation of Responsibility Center Management (RCM), data will be 

available that enable the college and the department to connect resource allocation to the 

performance of the programs.  The College of Education is conducting an economics review that 

calculates revenue generation, which is primarily determined by program enrollment, and the 

cost of instruction delivery.  This will allow an examination of the efficiency of money invested 

in the programs.  Productive programs will be awarded by additional faculty positions when they 

are approved by the Provost.  The recent hiring of faculty members in the programs of special 

education, educational psychology, and higher education reflects the principle of resource 

allocation.  

 

November 2012 Update: 

 

 Big 12 Initiative #4: Make budget allocations based on cost/returns for faculty/staff 

members, programs, services, centers, and GAs/RAs to ensure resource availability for the 

most productive college programs. 

o Andrea Knapp, Assistant Dean for Finance and Business Services, and Peggy 

Johnson, Vice Dean, have made an extensive Return on Investment review of each 

graduate program allowing decisions to be made about faculty lines and other 

financial matters.  

 Lines for several EP&L faculty positions have been approved as follows: 

o Two lines in special education—one hired, one being searched; 

o Two lines in Higher Education—both being searched; and  

o One line for a school psychology position—currently being searched.   
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Review Committee Program Specific Issues and Recommendations: 

 

Educational Leadership should identify strategies to compete directly with sub-par universities 

without sacrificing quality of instruction. Also, consider originating more of the instruction from 

the sites away from the Lubbock campus. This will assist with providing the “human element” 

and increase recruitment and retention. “Input from faculty in several of the programs suggests 

they do not feel they have had a voice in producing these goals or a clear vision of how to assist 

the College of Education in reaching these goals. 

 

Departmental Initial Response: 

 

The college and department are assisting the Educational Leadership program to compete with 

alternative programs offered by other institutions.  First, as a part of the College-wide initiative 

to improve the quality of education provided, the program is updating student learning outcomes.  

This is done by developing skill and performance outcomes in addition to the usual knowledge 

and reasoning ones.  In addition, the Educational Leadership Program, as well as the other 

programs, is forming an advisory committee consisting of school administrators who will help 

define the skills and products that will make the program graduates competitive in the job market.  

Second, the program is collaborating with the faculty of the Angelo State University to recruit 

doctoral students for the doctorate of education program in the Midland/Odessa area.  Responses 

of prospective students from the area to the initial recruitment efforts have been positive.  Third, 

the program has developed an online PhD program of Educational Leadership, which based on a 

market analysis, should be attractive to educational practitioners wanting to advance their careers.  

This option will be launched following the review and approval process.     

 

November 2012 Update: 

 

 Big 12 Initiative #1: Revise every College of Education (COE) program (including all the 

courses and experiences within) to address higher-order outcomes, i.e., skill and product 

competencies.  Potential employers will partner with faculty to determine valued 

competencies. 

 

 The Educational Leadership program continues in the directions indicated in the initial 

departmental response above.   

o Developing skill and performance outcomes in addition to the usual knowledge 

and reasoning ones.  This was part of a rigorous process of program revision and 

review, culminating in a spring 2012 evaluation by the 15-member Dean’s 

Executive Council.  One result of the review is an assessment program for the 

Master’s Degree/Principal’s Certification Program found in Appendix C.   

o Forming an advisory committee consisting of school administrators who will help 

define the skills and products that will make the program graduates competitive in 

the job market.   

o Collaborating with the faculty of the Angelo State University to recruit doctoral 

students for the doctorate of education program in the Midland/Odessa area.  

o Developing an online PhD program.   
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Appendix A 

Program Assessment Plan  

Counselor Education Ph.D. 

Revised spring 2012 
Phase 1  

PURPOSE 
Students in Phase 1 will develop the counseling knowledge base and cognitive understanding needed to acquire 
advanced counseling skills including but not limited to advanced counseling skills in counseling theory, counseling 
practice, and sound ethical behaviors.  

LEARNING 
OBJECTIVE(S) 

By the end of this Phase, students will be able to integrate knowledge and develop an Advocacy and Social Justice 
Leadership Plan that impacts the needs of institutions of higher education, communities, schools (P-12), and the 
counseling profession.  

REQUIRED 
COURSEWORK 

COURSE NAME COURSE DESCRIPTION COURSE-RELATED PRODUCT 
(PROJECT) 

EPCE 6335: Advanced 
Theories 

An analysis of major approaches to counseling with 
integration of theory and techniques in clinical practice. 

Using a DVD, students will 
submit a one-page 
review/critique of an 
advocacy counseling theory  
Using counseling theory as 
the foundation, students will 
submit a five-page summary 
outlining a research or grant 
proposal.  Using Blackboard, 
students will post this 
proposal and respond to 
another proposal posted on 
Blackboard. 

EPCE 6350: Advanced Ethics An investigation of legal and ethical issues in the 
counseling profession.  

Using the ACA Code of Ethics 
as the foundation, students 
will have an understanding of 
the code as well as an 
understanding of how to 
integrate the code into 
counseling practice.  
Using a case study, students 
will present their analysis for 
solving an ethical dilemma 
applying advocacy.  

EPCE 6350: Advanced 
Diversity and Consultation 

An overview of diversity and consultation theory.  This 
course involves an analysis of multicultural theory, 
advocacy competencies, and consultation practice. 

Using Action Plan guidelines 
and involving four 
multicultural experiences 
including advocacy, students 
will develop an Action Plan. 
Designing a Portfolio, 
students will develop a 
Portfolio highlighting the 
student’s classroom activities 
and knowledge relating to 
diversity with emphasis on 
consultation activities. 
After selecting a salient 
diversity issue, students will 
develop and present a 
diversity issue that includes 
diversity resources. 

BENCHMARK 
ASSESSMENT(S) 

Student mastery of the learning objective(s) will be assessed in the following ways: 

ASSESSMENT NAME DESCRIPTION GRADING CRITERIA ADMINISTRATION 

Construction of Multiple 
Choice Exams and/or 
presentation of 
papers/projects will be given 
for the following courses: 

Multiple choice exams 
and/or oral presentations are 
designed to assess students’ 
comprehension of 
foundational knowledge 

Students must receive 
a grade of 80% on 
each evaluation.  

The exams and/or oral 
presentations will be 
administered or given 
individually (presentations 
may be group) during the 
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Advanced 
Theories 
Advanced Ethics 
Advanced 
Diversity and 
Consultation 
 

associated with counseling 
education pedagogy.   
  

semester by the counselor 
education instructor teaching 
each of the Phase 1 courses. 

Assigned projects will be 
given for the following 
courses: 

Advanced 
Theories 
Advanced Ethics 
Advanced 
Diversity and 
Consultation 
 

In the assigned projects, 
students will integrate 
counseling principles and 
process into counseling 
practice with the infusion of 
advocacy and social justice 
leadership components. 

Students must receive 
a minimum score of 
80% or grade of B on 
the assigned projects. 

The class projects will be 
presented during the 
semester within the 
classroom.  The project will 
be graded by the instructor 
teaching each of the Phase 1 
courses. 

ASSESSMENT 
IMPLICATIONS 

STUDENT ACTION PLAN PROGRAM ACTION PLAN 

A remediation plan will be developed for students who do 
not demonstrate mastery of the stated learning objectives.  
The plan may include one or a combination of the following: 

 Repeat the relevant academic course 

 Re-attend specific course lectures in the 
remediation area 

 Enroll in another course with equivalent content 

 Complete additional assignments 

 Take an oral exam 

 Meet with all EPCE faculty to develop an 
individualized remediation plan 

 Implement remediation plan 

Check all that apply (or highlight): 

 Examine curriculum content 

 Change curriculum content 

 Examine counseling skill development 

 Re-examine pedagogy 

 Re-examine assessment processes 

 Re-examine learning outcomes 

 Other: 

 

Phase 2 

PURPOSE 
Students in Phase 2 will apply the knowledge and skills developed in Phase 1 and begin to integrate and apply reasoning 
principles associated with leadership within the advocacy and school justice arena.  

LEARNING 
OBJECTIVE(S) 

By the end of this Phase, students will be able to integrate advanced counseling theory, advocacy techniques, and social 
justice principles into basic leadership principles which will be further developed into a leadership plan in Phase 3.  

REQUIRED 
COURSEWORK 

COURSE NAME COURSE DESCRIPTION COURSE-RELATED PRODUCT 
(PROJECT) 

EPCE 6350: Scholastic 
Writing and Teaching 

An overview to provide students with basic knowledge in 
effective teaching and scholastic writing. 

Using technology to search 
for salient research, students 
will write a paper indicating 
the characteristics, factors, 
and techniques important to 
being a good 
teacher/advocate.  

EPCE 6354: Advanced 
Group Counseling 

An overview of major theoretical paradigms and their 
application in leading small groups. Supervised practice 
to integrate theory and application will be required. 

Using Blackboard, students 
will post weekly summaries of 
their readings as applied to 
advocacy. 
Using group techniques, 
students will lead a 
counseling group in class 
related to social justice, 
leadership, and advocacy. 

BENCHMARK 
ASSESSMENT(S) 

Student mastery of the learning objective(s) will be assessed in the following ways: 

ASSESSMENT NAME DESCRIPTION GRADING CRITERIA ADMINISTRATION 

Assessment of student 
learning will occur 
through role-playing, case 

Students will lead a 
counseling group.   During 
the leading of the group, 

Students must receive a 
minimum score of 80% 
or a grade of B on the 

The written papers and/or 
projects incorporating higher 
level reasoning skills will be 
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conceptualization, and 
class presentations using 
case studies  

students will display 
reasoning and decision-
making processes regarding 
therapeutic techniques, 
diagnostic criteria, and 
treatment outcomes. In the 
group, students will begin the 
formation of the advocacy 
and social justice leadership 
initiative.  
Students will develop 
projects that illustrate 
understanding and 
integration of effective 
teaching and writing.  This 
project will show the 
student’s reasoning 
associated with integrated 
teaching and learning styles.  
Students will develop papers 
which will result in journal 
articles, conference 
presentations, and mock 
dissertation proposals. 

papers and/or the oral 
presentation. 

presented in class and 
evaluated by the instructor. 

ASSESSMENT 
IMPLICATIONS 

STUDENT ACTION PLAN PROGRAM ACTION PLAN 

A remediation plan will be developed for students who do 
not demonstrate mastery of the stated learning objectives.  
The plan may include one or a combination of the 
following: 

 Repeat the relevant academic course 

 Re-attend specific course lectures in the 
remediation area 

 Enroll in same course or another course with 
equivalent content 

 Complete additional assignments 

 Take an oral exam 

 Meet with all EPCE faculty to develop an 
individualized remediation plan 

 Implement remediation plan 

Check all that apply (or highlight): 

 Examine curriculum content 

 Change curriculum content 

 Examine counseling skill development 

 Re-examine pedagogy 

 Re-examine assessment processes 

 Re-examine learning outcomes 

 Other: 

Phase 3 

PURPOSE 
Students in Phase 3 will apply the advanced knowledge, skills, and reasoning developed in Phases 1 and 2 to create and 
implement the Advocacy and Social Justice Leadership Plan. 

LEARNING 

OBJECTIVE(S) 

By the end of this Phase, students will be able to design and implement the Advocacy and Social Justice Leadership Plan 

that impacts the needs of institutions of higher education, communities, schools, and the counseling profession.  

REQUIRED 

COURSEWORK 

COURSE NAME COURSE DESCRIPTION COURSE-RELATED 

PRODUCT (PROJECT) 

EPCE 6094: Advanced 
Counseling Internship 

(2 classes) 

A course designed to help students implement advanced 
counseling skills into counseling practice at a counseling 

site (e.g., agency, school). 

Students will successfully 
spend 600 clock hours over 2 

semesters at a counseling site 
providing effective counseling 

services to clients and students. 

EPCE 6360: Advanced 

Practicum in Counseling   

A course designed to help students with the initial 

implementation of advanced counseling skills.  This 
course is a prerequisite to Advanced Internship in 

Counseling. 

Students will successfully 

spend 100 clock hours at a 
counseling site providing 

counseling services to clients. 

BENCHMARK 

ASSESSMENT(S) 

Student mastery of the learning objective(s) will be assessed in the following ways: 

ASSESSMENT NAME DESCRIPTION GRADING 

CRITERIA 

ADMINISTRATION 

Needs Assessment 

Evaluation  

This form is based on students 

conducting a needs 

Using a needs 

assessment rubric, 

The rubric will be administered 

in the practicum and internship 
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assessment analysis to 

determine the needed 
counseling services.  

 

faculty will grade the 

students’ performance 
on a 5-point Likert 

scale over 8 

competency areas.  A 
score of 3 (at 

expectations) or higher 

on each of the 8 areas 
is required. 

classes.  

Advocacy Leadership 

Skills Evaluation  

This form identifies the 

advocacy leadership skills 

acquired and developed by the 
student.  

Using an Advocacy 

Leadership Skills 

rubric, faculty will 
evaluate the student’s 

leadership skills on a 5-

point Likert scale over 
3 competency areas.  A 

score of 3 (at 

expectations) or higher 
on each of the 3 areas 

is required. 

The rubric will be administered 

in the practicum and internship 

classes. 

Grant Writing Skills 
Evaluation  

This form is designed to 
evaluate the performance of 

students regarding grant 

writing. 

Using a Grant Writing 
Skills Evaluation 

rubric, faculty will 

evaluate the student’s 
grant writing skills on a 

5-point Likert scale 

over 7 competency 
areas.  A score of 3 (at 

expectations) or higher 

on each of the 7 areas 
is required 

The rubric will be administered 
in the Scholastic Writing class. 

Counselor-In-Training 

Feedback Form 

The Counselor in Training 

Feedback form consists of 10 
items to assess the student’s 

counseling skills (e.g., 

counselor tracks student’s 
statements accurately, 

counselor uses responses 

correctly). 

The faculty will 

evaluate the student’s 
counseling skills over 

ten items using a 5-

point LIkert scale. 
Students must receive a 

score of 3 (at 

expectations) or above 
on all ten items. 

The Counselor-In-Training 

Feedback form will be 
administered by the faculty in 

practicum and internship 

classes. 

 Student Internship 

Evaluation Form 

The Student Internship 

Evaluation is a form 

consisting of 7 counseling 
skill areas (e.g., basic work 

attitudes, ethical awareness 

and conduct, interactions with 
clients and other counselors). 

The site supervisor will 

evaluate the student’s 

counseling skills in 7 
areas using a 5-point 

Likert scale.  Students 

must receive a score of 
3 (at expectations) or 

higher on the 7 areas.  

The Student Internship 

Evaluation form will be 

completed by the site 
supervisor twice during each 

practicum and internship class. 

Qualifying Examination The Qualifying Examination 
is an examination covering 

the 8 basic areas of CACREP.  

Students must receive a 
grade of pass on the 

examination. 

The student is administered the 
examination after completion of 

the required course work.  It is 

administered for 4 hours on 3 
consecutive days. 

ASSESSMENT 

IMPLICATIONS 

STUDENT ACTION PLAN PROGRAM ACTION PLAN 

A remediation plan will be developed for students who do 

not demonstrate mastery of the stated learning objectives.  
The plan may include one or a combination of the 

following: 

 Repeat the relevant academic course or courses 

 Re-attend specific course lectures in the 
remediation area 

 Meet with all EPCE faculty to develop an 

individualized remediation plan 

 Implement remediation plan 

 Retake the PhD Qualifying Examination  

 Complete an oral examination over the 

Qualifying Examination 

Check all that apply (or highlight): 

 Examine curriculum content 

 Emphasize particular curriculum content 

 Examine counseling skill development 

 Re-examine pedagogy 

 Re-examine assessment processes 

 Re-examine learning outcomes 

 Other: 
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Appendix B 
Grants-Related Excerpts  

College Of Education 

Promotion and Tenure Policy and Procedures 
 

Since grants are an important element of research and creative activity, it is important to note 

that grantsmanship is an anticipated skill of COE faculty, and regular involvement in the writing 

of grant proposals and the grant oversight processes is expected. When appropriate, seeking 

internal seed funding to solicit external funding is strongly encouraged. In addition to research 

itself, grant-related activities (e.g., grant development, management, and report writing) are 

considered scholarship. Funding sources may include private foundations, government agencies 

and/or other sources. It is expected that grant activities will support and enhance the missions of 

the COE, the university and the partnering institution.  

 

High priority is placed on securing funding for research or creative activity designed to make an 

impact on a candidate’s professional field (e.g., schools, universities, agencies, and private 

practices and businesses) such as intervention-based research activities and basic/theoretical or 

historical research. All kinds of funding should demonstrate an improvement or advancement of 

faculty members’ respective fields of study through the scholarship of discovery or integration.  

Evidence of influential grant proposal writing and involvement in the grant oversight process 

includes but extends far beyond the following:  
 

 receiving notification that a proposal has been funded  

 maintaining appropriate oversight of the grant processes in a timely manner  

 demonstrating measurable and important outcomes of the grant activities  

 publishing findings from the grant project in peer-reviewed journals.  

Faculty Approval 

9.17-18.2012 

Provost Approved 

9.26.2012 
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Appendix C 

Master’s Degree/Principal Certification Program 
 

Phase 1  

PURPOSE 
Master’s students in Phase 1 will develop the foundational knowledge and skills needed to implement reform in an entry 
level administrative position in K-12 schools and create a culture for reform. 

LEARNING 
OBJECTIVE(S) 

1) By the end of this block, students will be able to create awareness things are not going to be the same, identify beliefs 
that hold back change, cultivate culturally responsive school environments, and cultivate high performing 
teachers/teacher teams.   
2) Students will be able to identify leadership skills that promote educational reform, identify leadership skills in 
instructional leadership that lead to improved teaching, use and identify data communication skills in action plans for 
reform initiatives, and can identify the skills and practices that will cultivate culturally responsive school environments. 

REQUIRED 
COURSEWORK 

COURSE NAME COURSE DESCRIPTION COURSE-RELATED PRODUCT 
(PROJECT) 

EDLD 5310 Instructional 
Supervision 

Evaluation of teaching and subsequent improvement of 
teaching 

Instruction Evaluation Rubric 

EDLD 5306 School Based 
Leadership 

Introductory leadership course with topics that include 
leadership theory, leadership styles, emphasis on 
transformational leadership, beliefs that hold back change 

Self-assessment of leadership 
beliefs and style 

EDLD 5001 Data 
Communication 

Examination of 13 data communication strategies that 
promote use of data in making decisions that impact 
student achievement.  Interaction with state’s emerging 
desktop data management system 

Action plan using  data 
communication strategies to 
implement change  in an area 
that data indicate needs 
improvement 

EDLD 5361 Process of 
Educational Change 
(Title and course 
description need to 
include equity issues) 
 

Change theory and implementation challenges to 
implementing change; equity issues 

TBD 

BENCHMARK 
ASSESSMENT(S) 

Students mastery of the learning objective(s) will be assessed in the following ways: 

ASSESSMENT NAME DESCRIPTION GRADING CRITERIA ADMINISTRATION 

TAP Rubric Evaluation of instruction, 
awareness of effective 
instruction based on data, 
communication of difficult 
messages through data 
communication.  

Scoring falls within 
acceptable ranges 

The rubric will be 
administered at least once in 
each of the block 1 classes. 

ASSESSMENT 
IMPLICATIONS 

STUDENT ACTION PLAN PROGRAM ACTION PLAN 

A remediation plan for students who do not demonstrate 
mastery of the stated learning objectives can include one or 
a combination of the following: 

 Repeat the relevant academic course 

 Re-attend specific course lectures in the weak 
area 

 Take an oral/verbal exam 

 Complete additional assignments 

  

Check all that apply (or highlight): 

 Improve curriculum 

 Examine curriculum content 

 Examine skill development 

 Change pedagogy 

 Improve assessment processes 

 Re-examine learning outcomes 

 Other: 
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Phase 2  

PURPOSE 
Master’s students in Phase 2 will develop the foundational knowledge and skills needed to build relationships that work. 
Master’s students in Phase 2 will further explore the knowledge and skills needed to implement reform in an entry level 
administrative position in K-12 schools and create a culture for reform. 

LEARNING 
OBJECTIVE(S) 

1) By the end of this block, students will be able to build relationships that achieve results and through communication 
and decision making skills plus knowledge of law and finance create dissatisfaction with the status quo. 
2)  Students will be able to identify and use leadership skills that promote educational reform,  leadership skills in 
instructional leadership that lead to improved teaching, data communication skills in action plans for reform initiatives, 
and the skills and practices that cultivate culturally responsive school environments. 

REQUIRED 
COURSEWORK 

COURSE NAME COURSE DESCRIPTION COURSE-RELATED PRODUCT 
(PROJECT) 

EDLD 5350 School 
Personnel and Fiscal 
Management 

Study of finance in K-12 schools and includes personnel 
issues within that financial context 

 

EDLD 5351 
Communication for 
School Leaders 

An introduction to communication techniques and 
strategies and the applications of communication for 
change 

 

EDLD 5340 Educational 
Law 

Exploration of hiring/firing, due process, and precedent in 
case law re public speech, etc. 

Final comprehensive exam 

EDLD 5001 Decision 
Making 

Exploration of decision making, entrepreneurship, 
limitations of the brain, system 1 and system 2, and how 
to compensate for brain’s preferred patterns. 

TBD 

BENCHMARK 
ASSESSMENT(S) 

Students mastery of the learning objective(s) will be assessed in the following ways: 

ASSESSMENT NAME DESCRIPTION GRADING CRITERIA ADMINISTRATION 

TAP Rubric Evaluation of instruction, 
awareness of effective 
instruction based on data, 
communication of difficult 
messages through data 
communication.  

Scoring falls within 
acceptable ranges 

The rubric will be administered 
at least once in each of the 
block 2 classes. 

Professional Learning 
Community exam 

A multiple-item multiple 
choice exam designed to 
assess students’ foundational 
knowledge of change and 
teaming.  Contains a majority 
of higher level questions that 
assess application or analysis 
of material presented during 
Block 1. 

Students must receive 
a minimum score of X 
on the research 
proposal rubric. 

The exam will be administered 
at the beginning of the second 
fall semester and again at the 
end. 

ASSESSMENT 
IMPLICATIONS 

STUDENT ACTION PLAN PROGRAM ACTION PLAN 

A remediation plan for students who do not demonstrate 
mastery of the stated learning objectives can include one 
or a combination of the following: 

 Repeat the relevant academic course 

 Re-attend specific course lectures in the weak 
area 

 Take an oral/verbal exam 

 Complete additional assignments 

  

Check all that apply (or highlight): 

 Improve curriculum 

 Examine curriculum content 

 Examine skill development 

 Change pedagogy 

 Improve assessment processes 

 Re-examine learning outcomes 

 Other: 

 

Phase 3   

PURPOSE 
Master’s students in Phase 3 will utilize the knowledge and skills developed in Blocks 1 and 2 classes to manage people, 
processes and climate. 

LEARNING 
OBJECTIVE(S) 

1) By the end of this block, students will be able to create disruption of existing school and community norms toward 
education and manage teacher performance. 
2)  Students will be able to apply leadership skills that promote educational reform, apply leadership skills in 
instructional leadership that lead to improved teaching, apply data communication skills in action plans for reform 
initiatives, and apply the skills and practices that cultivate culturally responsive school environments. 
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REQUIRED 
COURSEWORK 

COURSE NAME COURSE DESCRIPTION COURSE-RELATED PRODUCT 
(PROJECT) 

EDLD 5392 Principal 
Internship in Education 
(spring) 

110 hours of supervised internship within the schools 
with an emphasis on instructional leadership  

Documentation of hours and 
evaluation from principal and 
TTU supervisor 

EDLD 5392 Principal 
Internship in Education 
(fall) 

110 hours of supervised internship within the schools 
with emphasis on implementation strategies, teams, and 
communication around data and improved instruction 

Documentation of hours and 
evaluation from principal and 
TTU supervisor 

EDLD 5001 
Implementation 

Challenges of implementation—decision making, memes, 
communication, thinking outside the box 

TBD 

EDLD 5001 Teams Explores teaming including professional learning 
communities and what it takes to develop and implement 
a successful PLC from an administrative standpoint 

TBD 

BENCHMARK 
ASSESSMENT(S) 

Students mastery of the learning objective(s) will be assessed in the following ways: 

ASSESSMENT NAME DESCRIPTION GRADING CRITERIA ADMINISTRATION 

TAP Rubric Evaluation of instruction in 
schools (not video), awareness 
of effective instruction based 
on data, communication of 
difficult messages through 
data communication.  

Effective post-
discussion with teacher 
and whether student 
achievement improves 

The rubric will be used in both 
internship classes. 

Traits of effective leader 
who is performance 
ready 

Self-evaluation of strengths 
and challenges in the 
individuals leadership for  
teacher “buy-in” and student 
achievement 

TBA The self-assessment will be 
administered at the end of 
coursework.  Haberman exam. 

ASSESSMENT 
IMPLICATIONS 

STUDENT ACTION PLAN PROGRAM ACTION PLAN 

A remediation plan for students who do not demonstrate 
mastery of the stated learning objectives can include one 
or a combination of the following: 

 Repeat the relevant academic course 

 Re-attend specific course lectures in the weak 
area 

 Take an oral/verbal exam 

 Complete additional assignments 

 Recommend student not become 
administrator 

Check all that apply (or highlight): 

 Improve curriculum 

 Examine curriculum content 

 Examine skill development 

 Change pedagogy 

 Improve assessment processes 

 Re-examine learning outcomes 

 Other: 

 

 


